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, special education course would not be significantly improved ° 


INTRODUCTION 


¢ 
The purpose of this study was to investigate the effects on 
college level students of an introductory special education 
cqoyrse. The specific ‘aspect studied was the influence of that 
course on the students' attitudes toward the handicapped. zl 
.The null hypothesis tested was that, over the period of 1 
semester, the attitudes toward the handicapped of” students in » 


3. different sections of the same college level introductory 


at the .0O5 level. 


Antecedents 


‘ ( . \ 
One of the major objectives of almost any special education 


course (and most other courses) in college is to present to 

the student some combination of a predetermined set of facts, 

concepts, and methods, and to strive to teach these in such a ’ 
way that they will be helpful to the student in the future. . 4 
However, there is a second, and perhaps even more important 


objective: the changing of student atti¢udes. This is’ more 


a 


true in special education, than in some other fields. Atti- 


F 
tudes are crucial to the effectiveness of a teacher of the 


J 
handicapped.( The prime difference between the special educa- c 


tion teacher and his regular classroom counterpart is the effec-, 


tiveness of the special teacher in understanding his students' 


@ 


4 


4 
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abilities and disabilities and his effectiveness in emple- 


menting and carrying out a program which will make the most 


of these two aspects of his students. The special teacher's 
attitude has a direct relationship to this sbruativenons and 
can be the seceding factor in any evaluation of his ability 
as a teacher. a | 
All of this makes it extremely important: that the neneneeye 
special, education teacher develop the healthiest attitude 


possible before he enters his chosen’profession. It is as- 


ey 


sumed that, at the outset of his teacher training, this pros- 


pective teacher lacks a high level of attitudinal well-being, 
and tilfat a large portion of his atti Be change will come from . 
what he receives in his special education classes. It has been!’ 
demonstrated that attitudes toward disabled persons pacene : 
a positive qs levels of information about those persons -- 
in¥reases (Higgs, 1975). The present study attempted to de- 
termine to what derree positive attitude formation, if any, 
occurs at an early level of information; namely in an intro- 
ductory special education ebiirad, It is felt that at this 

level of speoboutersy coursework, food attitude fortiatiion L6 
essential in laying the groundwork for later development both 


in professional teeining and in the actual work situation. 


Definitions of Terms 


ATDP scale: Attitude Towards Disabled Persons scale. This 
a twenty item attitudinal scale on which acceptance, under- 


Bp ARIAE, and perception of difference are measured op a 


5) 
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Likert type six point scale with a score range of 0 to 120. 
ATHI scale: Attitude Towards Handicapped Individuals scale. 
This ig pasicalis the same scale as the ATDP, except for 
modification of the title. 
‘Data Control Sheet: For the purposes of thi# study, a data 
| control sheet is a BEES ULCRHALEE given to eeck withieet 
requesting his social se urity number, sex, ee. geese level, 
and major. . : 
= . Handicapped: Any person’ who is below normal in any mental \ 
or physical function, to such an extent that he requires " 


special attention in order to develop to his maximum cap- 


acity.. 


i a . “j 
ee -_ 
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aise a REVIEW OF LITERATURE 


; . This chapter includes a feok at some of the more recent | a “a 
. reports and studies which have been conducted on attitudes 
and attitude change. It would be far too assuming to suggest 
that the present chapter, in any way, exhibits a thorough | 
examination of the related literature; however a genuine ate. i 
tempt has beén made'to include a sufficient amount of inform 
. ation for the reader to have a well-rounded overview of some 
Of this literature. : C4 . i es 
Gisonesehe by Lazar, Orpet, and (Demos (1973) indicated some 
i , findings which were rather favorable to the position) that ) 
significant attitude change toward the handicapped can occur 
within the period of one semester. This study used a graduate 4 
class in special education with twenty students (seven males 
and thirteen females) as its subjects. The class was conducted 
"with e carefully planned and sequenced instructional progran ' -— 
using structured themes and positive reinforcement." Group 
discussions were held and a strong logical and cognitive 
approach to arguements and their support was stressed, and 
“the affective approach was avoided. As a result of this type 
of class. structureing, the class as a Whole séered pigntiicantiy 
Fe j higher on post-tests of two atti inal scales than they hee 
{ 
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on pre-tests of tne same two sgales. The scales used were 


e 


the PSCS (Preferred Student Characteristic Scale) and the 
ATDP (Attitude Toward Disabled Persons Scale). ( A variation 


. : —— 
of.the ATDP is used in the present study as well.) There was, 
. 7 e 


.’ however, one interesting exception to the above findings. 


' Even though there was o significant increase in the scores 


of both males and-~females on the ATDP, the same did not occur 
for the PSCS. The males scored significantly higher on this 
test, as on the other test, but the fenates did not. This 
seemed to indicate that ‘ne females made no significant shift 
toward greater cornitive perspective as measured by the Pre- 
ferred Student Characteristic Scale. 

In a related study by Skrtic, Sigler, and Lazar (1973) 


concerning attitude differences’ of male and female TMR.teach- 


ers, it was concluded that the sex of ttfése teachers DP nc 


effect on their attituces toward the handicapped student. 
/ 


It was stated that these findings might be attributed to the 


nature of the training programs the teachers had been through 


and to "a selectivity phenomens that draws a unique type of 
person for teaching this-particular type of exceptional group." 
In yet another related study by Lazar and Brnandes (1974), 
a different, set of findirgs was made. In this study there 
was found to be a significant difference in scores of nale 
and female students with females scoring higher.. The dit- 
ference in this study was that the subjects were in an intro- 


ductory special education course and at a less advanced level 


8 


‘than were the subjects in the fie paepaMeny reviewed studies. 
Another difference was that the scale used was the IOI (Is of 
Identity) which is more of a measure of social adjustment 
than of attitudes toward any group. It might be noted that 
the subjects of this study are more closely related to the 
) ne ‘ level of educational advancement of the subjects in the present 
ae atudy than were those in the two previously reviewed reports. 
| As previously stated in the review of the report by Lazar, 
Orpet, and Demos. (1973), the ATHI use gin the present |study 
‘ds a modification of the ATDP. The nelaiionenin between these 
: two scales as well as a determination of the reliability of 
the ATHI were reported by Stouden, Graves, and Lazar (1973). 
In this paper it was reported that the basic modification 
made betweed the two instruments was in the title itself. 
This modification consisted of the substitution of the Sart 
"handicapped" tow "disabled", with the rationale that the term 
"handicapped" has a more general meaning than disabled". 
This “change came about ie peacthen to the expressed opinions 
of many persons who had taken the instrument that the term 
"disabled" caused it to be too restrictive and referred more 
to the physically disab&ed than to the handicapped in general. 
Results of the study indicated the relationship between 
" the ATDP ana ATHI scales to be significant at the .01 level, 
indicating that the change in terminology made little or no 


difference. The reliability of the ATH~was also found to be 


the same as that of the ATDP. It was stressed, however, that 


* 

further regearch on the ATHI should be carried out in order 
to further substantiate its validity and reliability. It is 
felt by this writer that, considering the similarities of the 
two tests, the validity and reliability of the ATHI will 
measure close to the same .in any trial, but that ,the slight 
difference between the tests would make the use of the ATHI 
somewhat more desirable for the present study. | 

Another, more specifically teacher oriented attitude scale, 
the MTAI (Minnesota Teacher Attitude Inventomy), was used in 
a study by Alper and Retish (1972). In this study a comparison 
was made of the effects that student teaching has on the atti- 
tudes of students in elementary, secondary, and special edu- 
cation. The subjects (ten in each area of education) were © 
given a pre-test of the MTAI and a questionnaire which was 
constructe” specifically for the study. The pre-test was ad- 
ministered three days order to the beginning of student teaching 
and a post-test using the same instruments was given approxi- 
mately eitht weeks later, during the last week of student 
teaching. : 

The results of the experiment showed a significant decrease 
in positive attitude after the student teaching experience 
for the total groups. The elementary education majors showed 
the greatent decrease and this’change was the only one 
significant at the .05 level. The results of the other groups 
were not significant, but can be taken as some small indication 


of change. The secondary education majors, like those in 


10 \ : 
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elementary education, showed a decrease in positive attitude, * 
but those in snecial education showed a sieht increase in 
positive attitude as a result of student teaching. This last 
finding may be esneiaaped Saneinenh ke the present study in 
that student teaching is ) part of the total special educatian 
teacher training program, just as the introductory course 
; used in the present study is. If there is a relationship 
between these two levels of teacher ot abe ke special edu- : 
cation, and this same relationship exists in elementary and 
secondary education, perhaps these lather two disciplines 
could learn from some of the hethigdsloey used in special edu- 
cation to create positive attitudes. : , 

Another aspect of attitudes toward the handicapped is that 
of the attitudes of nornal peers to school age handicapped 
individuals. . Ina ehadd ey Gottlieb (1974) concerning the 
pone are Norwegian and American normal ehilaren aged 
ten to fourteen years, toward mildly retarded iiavens Lt 
was indicated that the kneeaeen children have a relatively 
healthy attitude toward the handicapped, and not only this, 
but the attitudes of the American children was less variable 
as to the situation in which the handicapped child was perceived, 

A much broader stratification of society was sampled in a 
study by Higgs (1975). In this study, the effects of a high | 
degree of contact with, and anformation ‘about the physically 


handicapped was compared with the effects of a low degree of 


the same. There were thirty subjects in each group studied, 


, 
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and there were ten groups: 


‘1. Nondisabled -.eight grade - high contact 


2. Nondisabled — eight grade - minimal*contact 


4. Nondisabled twelfth grade — high contact 


%. Nondisabled 


twelfth grade - minimal contgct ¢ 
5. Nondisabled - college undergraduate 
6. Physically disabled - college undergraduate 
7. Vocational rehabilitation counsellors - high contact 
? 8. College advisors Ane: gaan tines - low contact 
9. Baneste of at least one child who is Sbeatioal ty disabled 
10. Parents of nondisabled children | 
Several instruments were used, ineludine the ATDP. In the 
results, a general high degree of correlation was indicated 
between a high degree of contact, high degree of Lageanation: 
and a more positive attitude toward the physically disabled. 
Further findings indicated that females fit into the above 


three categories more often than males, and also that the same 


three categories increased in general with the age of the 


‘subject, with the lowest levels of contact, information, and 


positive attitude.occuring among the high school subjects. 
All of these findings would seem to indicate that a college 
level special education student would have a high degree of 
this positive attitude toward the handicapped and the degree 
of positive attitude would increase progressively through 
colleye and afterward. Hone specifically, it would seem that 


the degree of positive attitude would increase in an 
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introductory special education class because OL the strong: 
factor of ‘increased information ee some degree - 
of contact. 


‘One process which may be closely related to eens is 


| that of labeling, wiee is, assigning a child to. some specific 


groug such as educable mentally retarded (EMR), learning dis- 


abled (LD), or others. Attitude may be considered one of the 


causes of a certain label being assigned to a child. If this 


‘is the case, then a positive attitude would be highly desirable 


in order that a child would not be mislabeled because of some 
prejudice which the teacher may have. ° 

A study by Smith and Greenberg (1975) dealt with this 
rather well. In this study, a sample of EMR hegcheve was taken 


from over a large geographical area, and each teacher was as- 


. e 


signed to a cluster of eight. A different hypothetical but 


realistic student profile was assigned to each cluster. 
Each teacher was asked to evaluate both the adaptiveness of 
the child and the cans ees of the child's mental retard- 
ation label. The children used in the profiles were of varying 
socio-economic levels and were accordingly indicated in their 
profiles. 

The results of the experiment pointed toward the conclusion 
that there was a significant correlation between the social 
class of the child and whether or not he was judged to:be re- 


tarded by the teacher. The. lower the child's socio-economic 


level, the higher the likelihood that he would be labeled 


t ‘ 
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(or mislabeled) mentally retarded. isl aneliag because of 
_ this factor could be a direct cause of the phenomenon of the 
"six hour retarded child", that is, the child who is considered 
“retarded during the six hours that he is in sees But meets 
the behavioral expectations of a norma} child in his society 
during the other eighteen hours of the day. Thus this child 
is considered retarded for the six hours of school and normal 
for the other eighteen houne. 

In another experiment dealing with the labeling of children, 
by Frerichs and Adelman (1974), a classroom of sadlesvente 
was viewed on videotape by two groups of prospective teachers. 


One group of teachers comprising the experimental group was 


told that the children whom they were viewing were low achievers, 


while the control group was told that the children were normal. 
"On the basis of responses to items on the ATSS (Attitudes 
Toward Students Scale), the experimental subjects tended to 
view the slow learners (or at least those who they thought 

to be slow learners) as less responsible, having less self- 
control, more prone to malenees, atid showing tees capacity 

to engage in the spebeaet (formal operations) level of dis- 
cussion." This finding seems to illustrate that not only. do 
attitudes effect levels, but labels effect attitudes. In 
other words, an attitude as formed by perceived social stand- 
ing, can effect the label a teacher places on a tha (this 
indicated by Smith and Greenberg); and conversely, a child's 


! . ” 


assigned label can 6ef% en) che globsuce «7 sae teecher toward 


~ 


AS 


that child (this indicated by Frerichs and Adelman). 

As a side note, it should be pointed out that this same 
. _sblay by Freriths and Adelman indicated that,’ as measured by 
' the ATSS, there is a positive walahionande between expressed 
attitudes and grade point average: the higher the grade point 
average of a subject, in general the more negative his attitude 
will be. The present study in no way deals with ties, but 
further study on the subject of this correlation might prove 
’ interesting. 

In his descriptive article of the applied teacher training 
approach in special education ss elt a State University, 
Brooks (1975) listed a set of objectives for the program. One 
of these objectives was "to develop an awareness of one's 
attitudes, prejudices, feelings, and wesuauNEs as they influ- 
ence, and are influenced by exceptional children." It is the 
opinion of this writer that this statement is a good summation 
of what the attitudinal objectives should be for any good 


college level special education course. 


a 
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i CHAPTER II 
SUBJECTS AND PROCEDURES 


The subjects in this study consisted of the enrollment in 
three sections of the same introductory special education 
course at Eastern Kentuccy University, in the spring of 1976. . 
The course number and title were Introduction to the Education 
Of Exceptional Children, SED 445, and it dealt with educational 
provisions, problems, and characteristics of-exceptional 
children in the following tha lal 

41. mental retardation 

2. giftedness 

_ 3. social or emotional problems 

4, speech, vision, and hearing defects 

5. crippling and special health “BEGDLeMS 

6. debrnang disabilities 

The total puneen of subjects at the end of the semester 
was 86. Eighty of this number were females and the other six 
were males. Most of the subjects were 19 to 20 years of age 
but others were as young as 18 years and as old as 47 years. 
The sample included 14 freshmen, 34 sophomores, 33 juniors, ry 
4 seniors, and 1 graduate student. Majors varied widely but 
most were closely related to special education and to excep- 


tional children. 


For the purposes of this study each class section will be 


given a letter designation. Section A had 31 subjects, 
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ke 
B had 23 subjects, and section C had 32 subjects. These 
degignations were picked at random and make no referénce 


to designations assigned by Eastern Kentucky University. | 
. « ‘ e ; ‘ 
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\ Procedures 
The groups were administered a pre-test and post-test of 
‘the Attitudg Toward Handicapped Individuals. (ATHI) scale. > i : 
Pre-tests seine given on Thursday and Friday, Tanuapy 8 and 9, 
1976, and then again (for the benefit of sna who ia eee 
absént from the 1st class meeting) on Monday and Tuesday, 
January 12 and 13, 1976. _All testing occurred during the 
regularly scheduled class neridds: Class A was scheduled 


at 9:15 to 10:15 AM on Mondays, Wednesdays, and alternate 


Fridays. ‘Olas B was scheduled at 8:00 to 9:00 -AM on Tuesdays, 
Thursdays,. and alternate Fridays, and class C was scheduled 
at 9:15 $i 10:15 AM on the same days as class B. | 

The same testing schedule was followed for the post-tests, 
except that only one administration was required for class B c 
because of good attendance at that one meeting. Administrati 
took nlace between April 20 and 24, 1976. 

a. ae 

Several members of the total class enrollment in each 
class had to be deleted from the final sample. Reasons for 
their deletion varied, but most were for one of 4 reasons: 


1. dropped the course 
2. missed either pre or post-test ‘ 
3. deleted items from an instrument 


The amount of time required to complete the instrument 


ranged from 5 minutes to 11 minutes with an average of 7 3/4 min. 
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These figures are based on pre-test times, but are nearly 
the same for the post-test. Ne time limit was imposed on 
the Ss, but they were encouraged to complete their papers 


as quickly as possible. 


>» THBUESOLLORS were ircluded for the subjects with each 


instrument and no dialogue occurred other than to introduce 
the scale and tell the students what it was being used in 
conjunction with. The subjects Cie told that: they were 
being asked to complete the scale for experimental purposes 
and that no grades would-be given and no names divulged. 

The 1st page of the hand-out given to the students was 
the inetracbinne, the end was data control sheet and the: 
3rd and 4th were the scale itself. The data control sheet 
yee a uni form requesting information ss to the students'' 
classification, major, age, and sex. All of this information 
was satisfactorily completed in every case. A copy of the 
data control sheet, along with the instructions and ATHI 
scale can he found in the appendices ef this report. 

After the instruments had been handed out and the subjects 
had read the instrictions thoroughly, they were asked if they 
had any questions before beginning. The students then proceeded 
to complete the data control sheet and ATHI scale. They were 
asked to hold their papers until all subjects were finished 
and all could be returned simultaneously. The same procedure ‘ 
was followed for each session. The only difference in the 


ad - 
sessiongwas that this experimenter was present at the first 
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administrations and not at the othars. Class instructors 

for the respective classes carried out thé other administra- 
tions"as per the experimenter's directions. No problems or 
occurrances which might effect results, were reported by 


the instructors. 
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The null hypothesis tested was that, over the périod of * 
one semester, the attitudes toward the handicapped of students 
in 3 different sections of the same college level introductory 
special education course would not be significantly improved 
at the .05 level. As can ve \observed Gs] Table I, there was 
a significant CLT eE BOOS peueen pre and post-test scores at 


the:.05 level. (A t of 2.0 is necessary to be aigmiticany: 


b 
at the .C5 level in thé total sample.) 
hy 
TABLE I 
? PRE-POST ANALYSIS OF TOTAL SAMPLE 
a —_— ™~ 
| Tests Nof Ss_. X Scores X Gain J Ss D t 
—_ l nt 

Pre. 79.3139 14.122 

—---86-—--—- Sy) 3.57% 


Post . 85.0581 14.067 


*Significant at .001 

The mean scores increased from 79.3139 on the pre-test to-_ 
85.0581 on the post-test and s mean gain of 5.7442 wae computed, 
indicating an attitude improvement. _ The difference in standard 


deviations seems to indicate that there was little difference 


in the variability of scores between the individuals in the : 


47 F 
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anal 


aaa | 


Ss 
CD 


, ubal Hamile from pre-test rv) porteatept. A significance of 
‘ -001 was A ened: thus the ere ts in means was well 

within the .05 level of sirnificaiice. 

An analysis of the 3 individual classes inéluded, in this a 

study reveals that only 1 of the classes failed to produce 

a significant difference. The other 2 classes did, however, 

produce a significant difference as can be observed-in Tables ry 
II, III, and IV. ; 

. TABLE JJ 
PRE-POST ANALYSIS OF CLASS SECTION A 


Te&ts ' “ N of Ss X Scores XGain SD t 
] 
Pre 61.0968 42.472 
‘ 31 ee cece 5.0004 ee - P25" 
Fost, 6 G5 12.718 


wmpweewen = : = sige 1 - is ee Rese oe ete ae ———— 


: ‘ 
*Slinaficans at, .0O%4 


As seen in Table II, the students in section A did ma ke 
a significant gain in scores ( at the .05 level) from 81.0968 
to 86.9032. At score of 2.04 is the least that is signif- —~ 
icant at the .05 level for the 31 subjects involved, so the ) 
wection A t score of 2.2% was within the significant range. hoe 
The mean gain was 5.8064 and standard deviations were 12.472 


for the pre and 17.718 for the post-test. 
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( ) oh a9 
“ | TABLE III oo Gk 
Py i 6 NF 
PRE-POST ANALYSIS’ OF CLASS SECTION 0f : 
Tests | NofSs’ X Scores XGain SD t 
| | i 
« ‘Pee * 7420869 ° 14.933 
st, ft Scie ap a FG SM ESE, Se. | OE: ae ee Bee 
Post 85.1739 ee: 
, “Significant at .00% : : 
‘ ; 
_Table III indicates that section B produced the greatest es 
Significance. A t score of 2.07 is the cut off for signifi- 
‘cance at .O5 with a group of 23, and the t score for this ‘group 
! was 3.24. Section B was well within the significant range. 
The mean scores were 74.0869 pre, and 95.1739 post, for a 
- mean gain of 11.0870. Standard deviation for the pre-test 
yas 14.933 and 12.430 for the post-test 
* TABLE IV . 
PRE-POST ANALYSIS OF CLASS SECTION C 
Tests N of Ss X Scores x Gain 8 D t - 


2 


Pre 81. 3438 14.502 | 


Di ae es BARB eee. areca | 
Post , 83.1875 16.441 
22 
| : 
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Section © was the only class which failed to produce a 
significant aaytersnée, The neccessary t score for this group 
of 32 to have produced a significant difference at .05 is 
2.Q4, Since the t of 0.77 calculated, did not fall within 


’ this range, no significance can be reported. The pre-test 

eet score was 81. 3438 ane the eugecbunt mean score was 83.1875. 
4 This was a mean gain of 1.8438, Standard deviation for the 

. pre-test aa 14.502 and 16.411 for the post-test. 

In summary, the sid tareneeKabunen pre-test and post-test 
scores was significant at the .05 level for the total sample 
and for 2 of tte 3 individual sections. The differences in 
scores, in all cases were found to be in-the form of an in- 
‘crease, indicating more positive attitudes. The null hypo- 


i i was, therefore rejected for the total sample and for 


2 af the 3 individual sections. 
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CHAPTER IV 
‘ SUMMARY AND CONCLUSIONS 


The ‘purpose of this study was to investigate the effects 
on college level students of an intraduetery special education 
Souaes The specific aspect studied was the influence of 
that course on the students' attitudes toward the handicapped. 

According to the review of ee ae the has been some 
degree of attitudinal improvement within the period of a semes- 
ter in a special education class, at least at the graduate 
level, and during student teaching. However, in a study using 
TMR teachers as subjects, no significant change was observed. 
In another study, the reliability of the ATHI was found to be ° 
equally as ons as that of the ATDP. It was on the basis of 
this that the ATHI was found to be a suitable instrument for 
the present study. There was found, in another study, to 
be a high corzelation between positive attitudes toward the 
handicapped she the degree’ of contact and information about 
them. a 

The subjects used in the present study were 86 students 
in 4 sectyons of the same introductory special education 
course. /These a were sanintatersa the ATHI scale at 


the beginning and end of a semester, to determine if any 


‘, m 


24 


22 


attitude. chance occurred .as a result of that course. There 
was found to be a significant increase in positive attitudes. 
toward the handicapped. This increase was exhibited by the 
tdtal group amd by 2 of the 3 classes individually. 

It sen Peseoeaea from these findings that, assuming the 
class tested, was representative n€ ie phoaactang special edu- 
cation classes, this type of course has déeivable effects on - 
the attitudes of the students in it. These sifscts occurred 
in this study, even without any treatment and solely as a 
result of the normal process of instruction in the classes 
studied. ; ; . 

The present study is limited in several respects. First, 
the findings are based only on what has occurred in a course 
at one university. ele this, it would be difficult 
to generalize the findings to the larger population of special 
education students in introductory.classes. Another limitation 
is that only one ati tiainal scale was used. In other studies 
in which several scales were used, somewhat variant results 
were obtained from different scales. Had com scales been 
used in the present study, perhaps more variant results would 
have occurred also. still another limitation can te seen in 
the factor of the Hawthorne effect. There is the possibility 
that the subjects made a special effort to score higher on 
the post-test because they felt that they would be expected 
to. If some method could be devised to test the subjects with- 
‘out their knowing they were being tested, this effect could 


“ 


be eliminated. 25 
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Because of the above limitations and because of the fact 
that more diverse types of data could be obtained, it would 
be desirable to have farther research in this same area. 
The importance of teacher attitudes jis evident and any research 
to measure the development of more positive attitudes would 


be welcome. 


Vo 
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- aS ee . APPENDIX A 
PRE AND POST TEST RAW SCORES ON ATHI SCALE 
OF STUDENTS IN INIRODUCTORY SPECIAL EIUCATION SECTIONS A, B, & C 


Section A Raw Scores ; 
Pre Post Pre Post Pre Post - Pre Post 


= 
> 
WN 


. Pre 


APPENDIX B 
INSTRUCTIONS, DATA CONTROL SHEET, AND ATHI SCALE 


INSTRUCT IOUS 


The attached ATHI Scale is a short list of questions cote 
cerning fbudeeasied persons. It would te greatly appreciated 
4f you would complete this form elone with the Data Control 
Sheet. The information from these forms will be used in ¢ 


+ 
research study for 4 greduate student in special educztion. 


None of the informaticn will Le used to help determine your 
grade in this or any other class or to eveluate you és én ine 
dividuel in any way. All students in all the SED 345 classes 
will complete this scale, end all this information will be 
compiled into one large ;roup énd coded so that 211 individual 
identities will te lost. ; 

There is-no time limit on completing these forms, but 
please try 110t to take an excessive amount of time in filling 
them out. It is very important that you answer all the. questions. 


Plesse stert by completing the Data Control Sheet first and 


‘then the ATHTI Scale. 


LIN 
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‘DATA CCNTROL SHEET 
(please answer every question) 


I understand fully that information received from this scale will 


be used for research purposes only and that no personal reference will — 


be made to me in the final research paper. This.scale will, in no way 
affect my grade for this or any other class nor will it be used to 
, . 
“evaluate me as an individual. Your SED 345 instructor will not be 


given ‘access to this scale. | ‘ . 


Social Security Number z Seas 
Sex (circle one): M F 
Ages 
Class level: Freshman 
(rele one) 
Sophomore 
Junior 
. / |” Senior , p> Tg 
~ % + Graduate ES ) 
Majors. Elementary Edueatdon (Special Ed. endorsement) 


(circle one) 
Eleméntary Education (No Special Ed. endorsement) 


Secondary Education 


Other (indicate) 
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ATE SCLIE 
by 


ry Al Lazar 


"od 


statement in the left margin according to how much you agree or 


disagree with it. Please mark every one. Write +1, +2, +3; or el, -2, =33 


Ma@k each 
depending 
+ 3: 
+ 23 


+13 


on how you feel in each case. 


I AGREE VERY MUCH - 1: I DISAGREE A LITTLE 
I AGREE PRETTY *UCE - 2: I DISAGREE PRETTY MUCH 
I AGREE VERY LITTIE = 3: I DISAGREE VERY MUCH 


f 


1. Parents of siedicanced eines should be less strict than other 
rm parents. ‘ 


Handicapped perscns are just as itaniget as non-handicapped ones. 


Handicapped people are aes easier to get, along with than other 
people. 


Most handicapped people feel sorry for themselves. 
Handicapped people are the same as anyone else. 
There shouldn't be special schools for handicapped children. 


It would be best for ene tae personssto live and work in special 
communities. 


It is up to the government to take care of handicapped persons. 
‘Most handicapped people worry a great deal. , as. 


Handicapped people should not be expected to meet the same standards 
“= as non-handicapped. 


« Handicapped people are as happy as idichandlcanped ones. 


. tices handicapped people are no harder to get along with than 
tose with minor handicaps. 


13. It is almost impossible for a handicapped person to nene & normal 
life. 
___ he You should not expect too much from jitetcoapied people. 
ae Handicapped people tend to keep to themselves much of the time. 
Ls Pi lbs Handicapped people are more easily upset than Rep ARE CAE ES people. 
: ‘pincgageit © Handi ma persons’ cennot have & normal social life. 
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ATHI SCALE 
Parse 2 28 


18. Most handicapped people feel that they are not as good as other 
‘people, 


19. You have to be careful of what you say when you are with handicapped 
people. . Ht 
ih, 


20. Handicapped people are often grouchy. 


“tT 
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